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- Lezioni di mattino e
pomeriggio, con tre
sessioni di lavoro
giornaliere (un’ora e
mezza per sessione)

- partecipanti di varie
nazioni europee, con
esperienze professionali
in diversi ordini di scuola
(primaria, secondaria
primo e secondo grado) e
tipologie (indirizzi tecnici,
licei, scuole serali)

- Lezioni con taglio
operativo e pratico mirate
all’'acquisizione di
strumenti e strategie
didattiche per creare
classiinclusive e

| collaborative
|
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A NEED, A WANT AND A WISH

ions for the course
awant and a wish!

Expectat
A need
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SETTING THE SEN SCENE

Our special educational needs labels
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T Special Educational Needs
& Access and Engagement =
T effective learning




..more than

~  Justa policy

and the

responsibility
of everyone

other cultures ...changing the way
and languages things are organized,
. soroaches tr flexible learning
approaches and
shaking up learning

...understanding
learners have more in
common than
differences

-

Understanding that
all learners are
meaning makers -
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What’s going on in his classroom?

What isn’t happening that you'd like
to see happening?
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FOURLEVELS OF INCLUSIVE REALITY
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SOCIAL MODEL OF INCLUSION

N For many learners difficulties are connected with task achievement,
focusing, concentration, sequencing, receptive and expressive
language and processing information in ways that lead to learning: all
these characteristics can be linked to difficulties with working
memory.

- Working on solutions for achievement for all learners is a social
model approach. Plus starting from the positive contributions that
all learners can make and then noticing and understanding any
difficulties that need to be worked on.



Sono una sfida e un’opportunita didattica ed educativa

Sono approcci sempre piu rilevanti data la diffusione crescente della
tecnologia digitale e della comunicazione multimediale

Sibasano sulla possibilita di usare/integrare diversi canali/modalita per
affrontare un compito/esprimere un significato:

grafico-testuale

linguistico

visuale

uditivo

tattile

cinestesico

Riconoscono la complessita dell’apprendimento
Offrono la possibilita

-a ciascun apprendente di usare stili di apprendimento diversi (ogni
individuo tende ad acquisire e gestire informazioni in modo diverso) e di
cooperare con la classe per raggiungere il significato

-allinsegnante di usare approcci di insegnamento pit ampi, ricchi ed efficaci
per agire sul successo delle lezioni e sulla gestione del gruppo classe
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LA MULTIMODALITA

Siriferisce alla combinazione ed interazione di modalita
multiple di comunicazione in un singolo contesto o medium




MULTI-SENSORY TECHNIQUES FOR TEACHING
SCIENCE

An example of multi-sensory approach

https://www.youtube.com/watch?v=blzZzbrlIK9c



https://www.youtube.com/watch?v=bIzZzbrlK9c

1. ACTIVITY

ALL ABOUT JILL AND JOHN - DICTATION

THE CURRICULUM CAN BE A SAFE

SPACE 5

gyl

LXLAS (LOw g3 Live 3 gosateL)
3.' B
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Dictation

John and Jill walked along the road after school.

They talked to each other at the bus stop about the day.
It had been a bad day for John: he arrived late and had forgotten some of his books, homework, and the project he was working on.

Jill also had a difficult day: she had trouble with the math lesson and the English lesson had grammar and difficult vocabulary that she couldn’t understand.

Now write a short dialogue between John and Jill with your mate
Now let’s get on with our dictation

They took a shortcut through the park.

Questions

What did they find in the park?

What did they see?

Did they meet anyone else?

Did he hear anything?

What smells were there?

What were they thinking about?

What different plants or trees where there?
Were birds or animals moving about?

Choose two or three answers and compare them with your mate
Dictation

Jillarrived home at 14.00.

Her mother had been aspecting for ages.

Write something about Jill's mother (her reaction, what she was wearing, what she was doing etc.)
Draw Jill's bedroom and describe it OR model JilI's bedroom with Lego, building bricks, blue tacks

Write a dialogue between lJill and a friend of hers (at the phone)
Write Jill's impressions about the day in her diary
Listen to music. What kind of music will Jill be listening to in her room? Motivate your answer
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2. ACTIVITY
WHY USING POETRY FOR INCLUSIVE CLASSES?




Consegne per I'attivita

Distribuzione di foglio con cornice su cui scrivere il componimento

Scegliere due pennarelli colorati

Scrivere con un pennarello le risposte al centro della pagina, una sotto l'altra; assicurarsi di
lasciare spazio a destra o a sinistra

SCRITTURA

Scrivere un aggettivo che rievochi una sensazione legata alle vacanze estive
Pensare a un'immagine rilassante

Pensare a un elemento della natura

Riportare il nome del cibo che piu vi piace

Scrivere un’immagine o una sensazione o un’idea da associare alla neve
Pensare a un aggettivo da associare ad un profumo e ad un odore

Scrivere un sentimento/un’emozione che il pomeriggio di oggi vi ha suscitato

Ora nelle colonne di sinistra e/o destra scrivere con il pennarello dell’altro colore una o piu
parole al fine di creare una compaosizione poetica.

Dare un titolo alla poesia.

Confrontarsi con un compagno.

Chi desidera, puo leggere il suo componimento ad alta voce.




ACTIVITY ON POETRY AS EFFECTIVE LEARNING

MULTISENSORY
APPROACH

« MULTI-SENSORY
APPROACH

e INCLUSION AND
ACCEPTANCE

e EMOTIONAL
EXPRESSION AND
COMMUNICATION

e LANGUAGE AND
VOCABULARY

e CREATIVITY AND
IMAGINATION



& Golden Rules for Engaging Students

@ 0 Make It Meaning‘ﬁd
e Foster a Sense o‘F Competence @’

© Provide Autonomy Support

e Embrace Collaborative Lca.rning )ﬁ\
* @ Establish Positive T;acher S’fuden’r Re\a‘honshups

e Promote Mas‘hrg Orientations

: e
Y4omyanpvirhs@

By Nicolas Pino James blﬂy/bGololenRulesEaij
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